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structures as prepositional phrases; iatra-TTunit coordinators, and 
passive verb phrases. Poor reader;s' writing Wag characterized by 
Sjhorter T~units e?:panded primarily, through the addition of 
subordtwate. clause structures. The low ^reading grouptalso ii4ed more * 
-coordi^iat^ main clauses and run-on sentences than did the high 
reading gr^up. These results supp,o?.t the notion that .growth in one 
area- "of language is likely - reflected to some extent in other areas as 
well. (Author/RL) • ' / 
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The Reading-Writing Connection;' An Analysis- of the Written 
.Language of University Freshmen at Two ^Reading Levels 



Teachers o£ reading and English frequently observe a relationship bet\}eerf 
the reading and writing skills of their students^ The connection is sometimes 
' articulated in the following iflannet: Most, students who are bad readers are 
also bad yriters. Some good readers are also bad writers. • But generally 
speaking, the better readers are ;^ also the better- vrl/tdrs. 

Even though a connection is recognized, thy relationship between reading 
and writing is still the subject of much speculation and research. Research 
designed to explore fundamental* principles ' underlying language relationships 
is still in its infancy, ^nd research implications for improved classroom 
instruction remain tentative at l^est (Athey, 197?). 

Related Research ' , • ' ' 
Since the early 197C's, ^several studies of reading-writing ^relation- 
ships have used * language analysis strategies based upon the works of Kellogg v 
Hunt (1965) and Francte Christensen (1968). Hunt introduced the concept of^ 
"syntactic ma^rityV whifch refers to the observed characteristics of syntax ' . 
in oral or written language as individuals get older. . Subsequent studies by 
Hunt (1970, 1977), Golub (197A), C'Donnell (1976,, 1977), Loban (1976), and 
Stewart (1978) have isolated the criteria which appear to be the best indica- 
tors of syntactic maturity of written language^Several of the criteria 
Involve the T-unit, defined by Hunt (1970) as "a single main clause plus 
whatever other subordinate clauses or nonclauses are attached to or imbedded 
within that one main clause^' (p. 4). Mean T~unil length, mean clause length, 
and mean number of clauses per'T-imit h-ve been shown to be the most reliable 
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predictors of syntactic'lnat.urity of^wri'tten language, 

Chris tensen (19-68) studied the concept of "mature writing style" and 
found that/free final Modification is a significant characteristic of profes- 
^ional .writing and quality student writing. Free final nlodif ication refers *" . 
. to an unbound-.modifier which has been a^ttached to^ but not emb'idded withinTtK^-^ 
end of a sentence. Sych 'unbound modifiers a/e set Qff ly a mark of punctu- 
ation, the comna. being 'the roost' common. 

. Some studies of elementary and secondary level reading-writing relation- 

- " ' ' ' -V ^ 

ships have also isolated significant written language variables.. which predict 

reading success. These variables confirm reacjing and English teachers' belief « 

that better readers almost always'^se more ma^,ure, complex structures in 

their writing. Evanechko, Ollila/and Armstrong (1974) studied the syntax ^. 

of sixth graders' free writing and identified nine written language measures 

which donsistently predicted re?<ling success. Among these predictors were' . 

.number of communication units (Loban/l976) and the following Structures: 

subrordirtaee clauses, participles, paired conjunctions, comparatives, infini- 

• tiv^s as subjects, appositives^and conjunctive adverbs. JoVnion (19/6)- 

complected a similar study of fourth graders' language skill- and concluded. • 

that number of words per T-unit was also an indicator of inciaased 'reading 

level. She found that the additiop of. words in free modification was a good 

indicator of reading competency gmong Caucs Uar children. A jCinior high 

school- study by Kuntz (1975) revealed a strong correlation '(. 68) between 

\ * 
reading scqr.eS and syntactic attainment, scores. On' a test of sentence com- 

bining skills," better readers were more able to produce^ complex structure's ' 

such as gerund phrases and appositives than were poor readers. 

, A stWdy by Fuller (197A) examined the syntax of university freshman 

writing in relation to general reading comprehension; Fuller found little 
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or no relationship between'the reading comflrehension and syntactic maturity/^' 
of university freshmerf's written summaries of a 20-rninute film. However, her 
research design d^d not control several variables considered' crjLtical' to 
written .language analysis, including length of writing^ sTample .and day to day 
variation in .writing quality.. Research has. shown that at least 40G words 
per written language sample are needed." to provide reliable measures of syntac- 
tic maturity (O'Hare, 1973). Also, quality of written language may fluctuate 
significantly from day to day, especially among bettet writers (Kincaid, 1953). 
\ ' • ' Purpose . * 

The purpose of the investigation reported here was to examine the 
relationship between genera] reading comprehension -and twen-ty syntactic elements 
of written language produced by university freshmen at two reading levels, 
"high" and "low." ^^fitten language variables were chosen for their knox^i con- 
trxbution to syntactic maturity and, their possible connection to reading compre- 
hension. 

- ♦ 

• • . * ♦ 

Jn accpraplishing the* purpose of the studyt the following questions 

wepe addressed: 

* Is, the v7riting of good readers -more syntactically 
mature than the writing of poor readers? 

2. \fliat syntactic elements characterize the v;riting 
of good readers?!^ * 

3. What syntactic elements characterize the writing 
^ J of poor readers? ^ . . - 

4 

A. How may one account fdr tue relationship between 
reading comprehension and certain elements of 
written, expression? ' ^ 

It should be noted that quality of -written language was not a factor 
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under consideration in this investigation, though'a number of studies appear 
. to have found a positive correlation between'syntactic maturity and quali.ty 
theme* writing (Crowhurst, 19.80)., , '' 

Method and Proc edures ' - ' • * 

Seventy freshmen en'rolled in beginning composition at' a large south- -. 
western university participated in the study, ^^one had previously coiopleted 
a university composit;ion couijse. All students had. been randomly assigned by 
computer to olie of four ^^composition sections. 

; ^^"S"f8^ samples consisted of one silent reading comprehension test 
(Nelson and Denny, 1973) and two expository in-class themes. ."High" and "low" 
reading groups x^ere identified based upon the comprehension subtest scores ' 
°% ^ °^^the Nelson-Denny administered du,ring the fourth week of the 
semester. The criteria -for inclusion in tlie high reading group was a percen- 
^tile ^core of 90 or better (grade level equivalent = 15+). For the low read- 
l^in| gEOiap,^ a percentile score'ot 28 or lower (grade level equivalent - -11-.5) 
was the standard for inclusion. Each reading group contained U-,freshmen! A 
total of 34 fr^hmen, 18 men and 16 women, made up the final research sample. 

During 'the' first- and third weelcs of the semester, atl 70 students wrote 
an ih-class expository, theme as part of their regular class requirements. Ail 
instructors gave uniform type-written directions to their students who in turn 
wrote for 50 minuLas on each assignment. Theme number une .was developed 
through classification: "Classify three types of television programs on TV 
today and tell why feach is {popular." Theme i\umber two \^as'' develo^^ed through 
comparison/contrast: "Compare and contrast high school classes and college 
classes." Topic and* mode of discourSp were held constant for all students in 
order to control syntactic variations* which might have occurred because of 
those variables tl'erron, 1977). After the researcher xeroxed each theme, the 
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Instructors graded and returned the papers^ to their students, ' 
' ^ ^ Once all reading and writi'ng sample^ had been taken, students -were, in- 
formed of the research project by the restearcher. Students were therefore not 

under the pressure of being studied as they completed their normal course 

■* , • , 

requirements of beginning composition. 

'Writing samples y^ere limited by counting to the end of the T-unit after 
the 225th word." A minimum of 450 words per student were subjected to syntactic, 
ana^lysis procedures difring which the following twenty variables were located . 
'and tabulated: T-units^ ^wrds pex T-unit, T-units per sentence, clauses per 
T-unit, words. per clause, subordinate clauses per T-urfit, words per subordinate 
clause,- words per main cluase, words per sentence, elliptical clauses, medals, 
"be'* and "have" in . e auxiliary, pa:5Sive verbs, prepositional phrases, possess- 
ives, aiiverbs pi time', gerunds and participles, intra-T-unit coordinators, ' . 
inter-T-unit coordinators, and free firtal modifiers.. - , \ 

All students* written language was syntactically analyzed and' described ^ 
(Table 1), but only the scores of high and low readers were subjected to 
statistical comparisons. 



Insert Table 1 about here"* \ 

» « 

Statistical analysis consisted of the application of a bise^ial correla- 
tion formul*^ to reading and writing raw scores. Biserial correlation coeffi- 
cients indicated statistical differences between high and. low reading groups 
on each of the 20 elements of syntax under study (Table 2)v For example, 
a biSk^rial coefficient of +»61 (p < .001) for prepositional phrases revealed 
that students in "the high reading' group producec} a significantly greater 
number of prepositional phrases, than did students in the low rendino; ?^C/up. 



^7 ' 



■ - The Reading-Writing 

7 



Insert Table. 2 about here 



Results' ; ^ *» , 

. ^Statistical tesullts are reported here in relation to three of the four 

research questions which underlie <:he basic purpose of the study. 

.1, Is the writing of good readers more syntactically *• 

mature than the'wi^iting of poor readers?, ^ ^ 

The writing of good readers in this study appears to Ibe more syntac- 

tically mature than that of poor readers. Application of the*biserial correla- 

^ tion f or^la indicated that -students in the high reading group,, produced .signff ir " 

cantly higher scores (p ^ .05) on' nine elem""ents of written* language, whjle 

students in the low reading group scored significantly higher (p < ,05) on only 

one* written language variable. Signifi'cant positive .correlation coefficients- , 

ranged from -f. 35 forewords per subordinate clause' to +,6A for intra-T-unit. 

coordinafo;rs. One negative correlation, -.36 for. number of T-units per sentence, 

was also statistically significant. ^ 
* • 

2/ What syntactic elements characterize the writing 

of good re'iders? ' ^ • 

High group readers used significanMy more of the following nine elements 
of syntax than did low group readers: ' • ' " 

' * 1. Words per T-unit 

2. 'Words pet clause 

3. Words per ^subordinate clause 

4. Words per main clause * 

5. Number of passive verbs 

6. Number of ^^posi tional plirases ^ 

7. Number of ^^^frids and particip^lcs 
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8, Number of inXra-T-unit coordinators 

9» Number of free final modifiers* • ' 

3: ,l^hat syntactic elements characterize the ^writing • - 

%,oi poor readers? ♦ • 

Low group readers used significantly more T-units per sentence than 

I 

thei^ high group peers* No other written language varijables wer<i statistica]Lly 
significant fpr poor readers, ' < ^ ; 

* * ' * t Discussion i ^ * ' • ' 

The reliability of number of words per T-unit as a good indicator of 
syntactic maturity has been demonstrated in major studies of language develop- 
ment (Hunt, 1965/1970; O'Donnell, Griffin, and.Norris, 1965; Loban, 1976; 
Stewart, 197S) In the present, 6tudy, freshmen in the Jligh reading group wrote 
srignificantly lorfger T-units (K - 16,68 words per T-unit) than their f)eers^ who ' 
were less competent j^ders. This finding supports Loban's (1976) research in 
which s^pjjents in '•fii^*' language ability groups exhibited moje mature writing 
and better reading skills than their classuiates Ir the "low'4.1auguage groups • 

T-units may be lengthened in one of two ways: 1) by increasing the 
number of words per clause and 2) by increasing the numbet of subordinate 
clauses per T-uAt. Both of these factors are considered to be further in- 
dica4:o|:s of syntactic^maturity • However, students in the high reading group 
demonstrated significantly higher scores only in mean words per clause • This 
finSing supports Gebhard (1978) who found me^ln clause length to be an even 
better indicator of syntactic maturity than mean T-unit length. Hunt (1965) 
also noted a 36% increase in clause length betwaen Y2t\\ graders and superior 
adult writers, ^ 

V 

In general students in the high reading group were conbos-vaLlvc in their 
use of subordinate clauses within T-unics. In contrast low j^roup studenls 
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«sed more, but udt significantly morG, subordinate clauses per T-unit* This 

^observation supports Hunt* s (1965) premise that T-unit expansion accomplished 

... ♦ 
by increasing the incidence of subordinate clauses may h^n/e reached practical 

* limits by grade 12. In fact, his superior adult writers used only a few more 

subordinate clauses than i:?tl> grade writers* In the present' study^ low reading 

group students would often link three or four subordinate clauses within one 

T-unit, thus creating a winding, uncontrolled sentence such' as the following: 

When I came to Stillwater it was only*then 

*that I realized that the high school educa- 

' tion that followed was quite lacking which* 

' • ' • ■" - "1 

was a big disadvantage that can hurt in the • \ 

end When I finally j came to college where it*^ 1 

a lot harder than ?|i*gft schpol* ' , 

Over 90% of the above sentence is contained within subordinate clause 

structures, yet the rela?:ionships between subordinated ideas reflect unnecessary 

-redundancy • Rosen (1969) points out that some young wrirters with inadequate 

control of language "spill out subordination ifwkwardly and inelegantly in the 

manner in wh;ch a younger rhiid spills, out coordination" . (p, 16). It is con-- 

' • ; \ ' ' ' 

ceivable that low group students hav| not yer learned to be conservative In 

their use of subordinate (Jla^uses-and to achieve T-unit expansion more dii^crcielk' 

Subordinate clauses should be strudied more closely in ttrms of their contribution 

to T-unit, expansion among college freshman writers.,*' / 

■ ; 

How did high group readers write significantly longer T-units without / 
increasing the incidence of subordinate clauses? Repiults of this study -inditfit^ 
that T-unit expansion was achieved, at least In part» through tW? use of pref-- 
ositional phrases, cooi'dinatcd structures, p.issive vorb constructions, and free 
final modifiers. 
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* Extensivla use of , prepositional phrases has been shown to be a mark uV 
writing maturity as well as a characteristic of professional waiting style 
(O'DonneH ct al., 1965; Schmeling, 1969; Gebhard, 1978). Freshmen in the. 
high reading grouj f two and one-^half times more prepositional phrases per* 
T-unit than low grouir freshmen* The present study did not analyze the function 
of the prepositional phrase wi'thin T-urfits» Future research could focus upon 
ho^r prepositional phr^oes are used as the mature writer lengthens his/her T- 
units* Such investigations would Ijave implications for the design of sentence 
combining strategies in which* the prepositional phrase is used ^ a variety of 
ways to lengthen TAlnita, 

The incidence of coordinate conjuncdicris within T-units alsa appears to 
Increase as one becomes a more mature writer (Hunt, 1963; Christensen, 1968^ 
Q;'*Donnell et ai., 1967). Intra-T-unit coordinators "coonefct wor<is, phrases, 
.or clauses of the same rank and usually of the same kind—noufe and noun^ 
adjective and adjective^ phrase ai>d f^hrase^.^ clause- and clause*' {Pence and ^ 
Emery, 1963, p,. L27). In the present study, intra-T-unlt coordinatorjj re- e 
vealed the strongest correlation* cb'ef f Icient (*f»64)^ Coordination implies 
multiple use of words^ phrases, or clauses to illustrate^a* point. The 
addition of .detail through coordination wa.^ a T:najor factor in T-unll ,expan- 
sion among high rct^ding ^roup treshmen* Further research i« needed to 
determine if sentence combining strategies which utlli;:e coordination of 
detail arc ut?eful in lielpi.ng college fr^hmcn write more mature T-units. * 
By virtue of verb phrase expansion, T-units are also lengtliened. Tsc 
of passive voire was sipfni Hcantly hij^lior among the better re«idcrs'. Passive- 
voice constructions forrnrM! by ^xpandi^^. thf> main verb asin^» somo f^rm 
of the ntjxiliary 'Mm*.** Cofipared to ♦ kmcnts of writtcMi ]Hnp.ur,j>,e disiu?;s<.i 
thus far, passivt* con'^i i ih t ions .h.ivc bf^Mi ^xaninci least in rihitif^n to- 
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jsyntocttc maturity* Hunt 1965) found that passive' verbs are significantly 

W ^ / ' . t ^ 

correlated with clause length (.55 correlation coefficient). * Potter (1966) 

observed* twlc^j as many passives, tn good 10th gradfe papers as in poor papers'. 

The present study reveals the high reading ^rayp^using twice as many* pass iy^i^ 

.per T-unit as the low reading group. Passive voice appears to be an ejement 

deservitig further study in determining^ tUe J^lationship between reading aita 

writing skills. ^^^'^---L 

. ; ■ / ■ /L. / ■ : . > 

^The final elem\?nt of syiTTTr?rxt5ntri.buiiLng to T-unit expansion in this 
study isl the free final inociifier. Free fSj^al modificc^tlon has betu observed 
to be a characteristic of not 'only "highly-^t^ted student writing but also, 
professional writing style (Chrlstensen, 1968; Nold and' Freedman, . 1977; 
Gebhard, il978). An ex'ample from the high reading group illustrates this ^ ' 
element of mature »wriiiting style: 

During the. past two decades, the people 
. of Amei?^ca h^ive turnejd to their televisions 

for entertainment , choosing 'A> absorb excite- 

ment passively rather than to participate. * 

in mijre strenuous acti^ * ties. t 
The last 13 words of the above 29-word T-unit are contained wltliin a fr<c 
final modifier. Clearly, free final modification adds to T-unit. length 
well' as to the amount of detail within a sentence. 

Unbound modlTiers in the final posi.cion are often begun with a verbal • 
High group writing wtis; a4so c:har.)ctor ized *by significantly njcre verbals — 
gerunds ind participles. In cre,!Cinp. a gerund or participle, the writer 
often passes tbrougli -subordination, eliminating words whi^Ji 'could •itt'ount 
for unnecer^j^ary redundancv. Conci^>i»neiis of** uwpression nay hf^ a <lirect rt-'uli 
^'of proper verbal u^::<;t'. Loh.iri (1*^/6) writes: 
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In the history of the English language, the 

use of nonfinice verbal constructions /such as 

gerunds and participles/ has been increasing 

for the past five centiftrics. They are a way 

of siinplifying, and they are forceful; they . - 

T * * ^ 

^ : ^ - help CO express and to subordinate thought 

* 

effectively and directly *(p* 69), 
Rohan's (^976) high language ability groups denujnstrated an increased 
ilsB^of gerunds ^nd p^irticxple's in thfeir written language.^ Jhe findings of 
;che present study also support the premise that better readers incorporate 
more gerunds and participles in their written language than do poor readers, 
w Further research, is needed In which studeirts are trained to conceptualize ^ 
^ verbs beyond traditional action functions. Such research would have implica- . 
- tions for both' coraposition teaching and reading and vocabulary development 
among students. . 

High reading group freshraen produced long T-units expanded through 
the use of '^mature*' syntactic structures*. Low reading group freshmen,, however, 
produced more T--Uiats per sentence. Hunt (1965) has shown that the ratio of - 
T-mnits to sentences declines as children get older, this phenomena. is ex- 
plained in part by the tendency of younger children to use either conjoined 
•or run-on sentences — strings of l^lunits joined by ands, coismas, or no punctua- 
tion.^ More T-uniCs per \cntenc:i among low group readers typically meant a 
r«n--on sentence, such^as/the followingi 
* ' ^^^'^ - Tbsf show that I believe everyone knows .about' 

aid has, seen least once is Saturday 'Nlgjf<C 

I - * 

Lyve, but this is .a program thai is different 

than most comedy shows, and the reason it is 
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so^opular is because the humor in the 
prrfgram relates to the public and that 
is why I like the show so much, ^ 
Research into the diagnostic value of computing number of T-units pei 
sentence could be considered-. Such a figure may be useful in predicting 
either uncontrolled, immature writing or sophisticated writing as is seen 
in the form of compound/complex sentences. 

V • ■ ' ' 

Summary \ 

Themes writtejn by freshmen in the high reading group appear to be more 
syntactically mature than those Written by low reading group students. 
Statistical application of a biserial correlation formula revealed significifnt 
differences between the means of ten syntactic variables. Nine were ^ignifiV 
cantly higher for the high reading group, one was significantly higher for 
the low reading group, / 

The writing of more competent readers was characterized by longer T- 
f^^its exp'anded ^through the use of prepositional phrases, coordinated structures 
passive verb phrases, and free final modification. Gerunds and participles 
also appeared more frequently in the writing of gopd readers* 

The writing of less competent readers was characterized by shorter 
T-units which we/e expanded in part by increasing the incidence of subordinate 
clauses. The low reading group wrote significantly more T~units per sentence,^ 
This latter facto/ appeared to be s refle^ction of more run-on and/or conjoined 
sentences observed in the low group *s pampers. 

Implications* For Future Reading Research 

The final research question asks the following: 
C . ' How may one account iot the relationship between 

reading comprehension and certain elements ol^ 
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written expression^ / 6 

^^^^ 

I Results of Jt;his investigation suggest that at least ten elemcnr'^^ -^f 
syntax are related to reading comprehension/ The establishment of such 
* relationships, however, does not imply causation. We may not conclude that 
the acquisition of good reading skills will cause university freshmen to 
•attain syntactic maturity in their written expression. What we do gain from 
the results are new directt^Iis for future research which examines the nature 
of language relationsnips observed here. 

Syntactfc maturity of written language exhibited by freshmen in the 
lligh reading ^roup is likely^ reflection of students' linguistic awareness 
of complex grammatical structures. Linguistic awareness is defined by Chomsky 
(1965) as an intuitive, internalized knowledge of language. Through this 
internalized knowledge of language, one is capable of expressing grammatical 
utterances, and distingtiishing between grammatical and ungrammatical utterances. 

Improvement of linguistic awareness is a fundamental principle under- 
lying the models approach to compositipn instruction (Myers, 1978)* ^Modeling 
methodologies are based upon the premise that by studying and imitating good • 
writing, students will begin to intern^-liza "good standards of speech" 
(Richards, 1942) • The effects of linguistic awareness on reading comprehension 
'have also been researched. Repeated readings of the same passage in a text 
has been shown to improve word recognition and reading comprehension' am^ng 
"■^sabled readers (Fleisher, Jenkins,^ jjid Pany, 1979; Samuels, 1979). Hence 
the familiar cliche "The more you read^the better you read" is indeed supported 
through research. • ^ 

The following ''research questions may be a^ked in relation to linguistic 
awareness and the rr^sults of the present study: 

Wl)at instructional strategies can be devised 
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by focusing on the nine significant syntac- 
/ tic elements' identified in this study? 
, , Will imitating models of these nine 

elements result in greater linguistic 
awareness among poor freshman readers? 
While syntactic control and «lyiguistic^areness is evident in long T- 
units of good readers, poor readers' lack of syntactic control is evident 
in theyf use of significantly more T-units per sentence. The loV reading 
group demonstrated a tendency to use run-on sentences and coordinated main 
clause?^ These same readers often forgot and repeated words and phrases which 
had been written earlier ip the T-unit. The redundancy inherent in poor 
reade^rs* multiple use of subordinate clauses is possibly related to inadequate 
short-term •memory. Redundancy in syntactic' patterns has been shown to inter- 
fere with reading comprehension (Donaldson and. Wales, 197D; Smith, 1974)/ 
Athey (1977) notes that "the: redundancy inherent in a simpler structure inter- 
feres in some way with^omp/ehensian, perhaps by taking up space in memory , 
storage which could be used pr additional information" (p. 85) • Contrasting 
the structure of a relative subordinate clause with a more "mature" structure 
such as the participle phrase serves to illdstrate Athey 's point: 

1. The man who is buying the car is my f a^;He^f>..-----^ 
, ^ • ' 2, The m;m buj^ng the car is my father. 

Replacing the relative clause "wht» is buying the car" with the. pcVrtittiple 
phrase V'buying the car" reduces' redundancy which could interefere with, reading 
comprei-ension.*** * 

The following questions then may be raise3**^oncerning the low rendiii,; 
group's tendency toward redundancy: / * ; 
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Will composition instruction which trains 
*• students to eliminate ^redundancy in their 

written language also improve the students^ 
short terra memory and reading comprehension? 
Good readers' frequent use of» gerunds and participles suggests their 
ability to conceptualize verbs beyond traditional action functions,, CoLetnan 

4 

(1965) found that nominalizations of active ^erbs has a significant effect 

on reading comprehension, ^'or example, "Her Consideration"' is a more difficult 



structure to comprehend tnar "She coyisidered." \Good readers' use of signifi- 



c^ntly greater numbers of participles and gerunda is also a reflection of good 

\ * 

expressive vocabularies. Two related research queiptions follow: 



Will students trained to conceptiualize verbs • • 

beyond the traditional action function^ sub- ' ^ 
sequently increase their reading 'and/or 
•\ ' writing vocabulary? Will reading comprehen- 
sion increase as. a result of instruction 
in the use of gerunds and participles? 
Good readers' increased .use of ,pas3iv^verbs is also related to concept- 
ualization tasks.^ To conceive* that subjects receive action requires a certain 
amount of psychological distance on the part of the reader/writer. This ^ 
stepping back and viewing experiences as ,a spectator rather than a tloer "is 
basic to any adequate development of skills ±ti transactional writing (writing 
to convey information to someone), and expressive poetic writing (writing to 
create a work af art )" fBritton, 1975, p. 4). Objectivity is «lso important 
to the development of critical^ reading skills. To evaluate critically a 
work of fiction requires, the reader to distance himsf'elf /herself from the 
narrative;. The researcli question that comes to mind is the following: 
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. * Does facility in use of passive verb 

phrases relate in any way to students^ 

ability to be objective, cri-tical readers? 

The importance of predication in writing is the basis of the "Theory of 

the World Approach" to composition instruction (Myers, 1978)\ How students 

perceive their world is reflected in the verbs they clioose to use when writing 

Myers writes, "The student who says, 'I do not know what to say,^ probably 

^means 'I do not have a predicate for my noun or nouns'" (p. 41), The present 

y sh^ed that both good and* poor readers used about the .same number of 

auxiliary verbs (modals and forms of "be" and "have") , . thi;s illustrating, that 

verb phras^e expansion through the addition of auxiliaries is not necessarily 

•related to Trading competency^ However, the complexity of the main'verb was 

not studied** Nold and Fraedman (1978) compiled* a list of "common verjjs" (i,e, 

do, find, give,, keep, etc,) and found them to be characteristic of weak theme 
> 

writing. Research extending the present "^^udy^s findings should include ^ 

, . ' < * i> • 

analysts. of sophistication in verb usage, ac^ve and passive. The following 

* . • 

questions might be asked: 

What kinds of verbs dp good readers use 
compared to poor readers? How is verb use 
in written expression^ifelated/t re*ading 
-vocabulary? * How might these findings be 
used to improve reading and writing skills? 



Conclusion ^^^^ , v 

Results pf this investigation have supported and added to what educators' 
curihjntly know about reading-writing relationshi^^s^ Though it was beyond the 
scope of this study to explain fully the reasons underlying the observed ro- 
^lationships, future, r^^searchers m^y now have a "clearer conception of the range 
o]^ possible connections^ be tweeii reading and writing. 
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Table 1 

Summary of 20 Syntactic Elements of Written 
Language Produced by 70 University Freshmen 



, Writing 


Mean Raw 


Standard 






Variables 


Score 


Deviation 


Minimum - 


• Maximu! 


• 

T--units 




M . / ou 




44.00 


Words/T-unil ^ 


is 




in A 'it 
iU. D J 


22.04 


T—units/sentence 


1. 10 


• l\JD 


. /o 


1.50 


Clauses/T-unit 




1 Q/i 


1 1 o 

1 . io 

* 


Z^21 


Words/clause 


10.91 


1 QA9 


0 , -)4 


ib.o5 


Subordinate claus*es/T-unit 






* Xo 




Words/subordinate clause 


7.78 


1.307>W 


5 57 




Words/main clause 


1*^ OS 




Q *3 A 
O . J'* 


18. 25 


Words/sentence 


17 72 




1 1 7Q 

X 1 . /y 


31 


Elliptical clauses 


1.47 


1 MQ 


n no 
u • uu 


^ nA 
3 . Uu 


m 

Modals . 


7.17 


J • H i \} 


1 no 


10 .tJU 


"Be" and' "have" in auxiliary 


7 "^8 


J . OOo 


X . UU 


2 J. 00 


Passive verbs 


3.32 




n nn 
w , uu 


X J . UU 


Prepositional phrases^ 


A9.21 


7. 471 


31.00 


68.00 


Possessives 


. ^ 6.17 


3.234 


.1.00 


* 16.00 


Adverbs of time 


1.81 


1.516 


o.-oo 


6.00 


Gerunds and participles 


8.51 


4.115 


2.00 


23.00 


Intra-T-unit coordinators 


12.98 


4^101 


3.00 


24.00 


Inter-T-unit coordinators 


2.^4 


* 1.573 


0.00 


6.00 


Free final modifiers 


.2/. 


,522 ' 


0.00 


2.00 



Mean Number of Words Analyzed « 470 
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Table 2 

Results Of The Bisertsl Correlation .Between 
Silent Reading Comprehension* and 20 
Elements of Written Language . • 
For High And Low' 
Reading Groups 



Writing 


High Group 


< 


Low Group 








ff * 

Variables 

1 — „ 


Mean {N=17) ' 


S.D. • 


Mean (N=17) 


S.D. 




S.£. 


T- units 


\ 

29^.00 


4,782 


31 r82 


5.714 


-.3287 


. 1964 


Words/T-uni-t 


16.68 


2. 738 


15. Oj 


2.643 


.3723* 


. 1912 


,T~units/sentence 


! 

1.07 


.070 


K!3 


.125 


- -.3600* 


.1927 


C3auses/T-unit 


\1.45 

** 


.157 


1.5? 


.226 


-.2895 


.2047 


Words /Clause 


11.50 


1.707 


9.91 


1.946 


.A9A2** • 


.1731 


/subordinate clauses/T-unit 


.45 


.157 


.52 


.187 


-.2895 


. 2059 


Words/subordxnate clause 


8.09 


1.694 


7.26 


1.129 


.3503* 


. 1939 


Words /mairi clause 


n.5A 


2. 334 


12.02 


2.334 


.3689* 


. 1916 


Words/^eritence 


17:92 


2.681 


16.85 . 


2. 723 


.2461 


. 2J4C 


Elliptical clauses 


1.70 


1.212 


1.17 


1.2^6 ' 


.2633 


.2031 


Modals 


7.88 


Z.803 


7.58 


4.09? 


■ .0533 





Liary 





Table 2 


continued 






4 


7.82 




« 


R nn 






5.29 




2.82 

« 


2.^62? 


.5394*** 








45 17 


7 
f • 






5.70 






« * 






1.88 




* 1 94 








' 10,;58 




6.58 

* 








14.17 


* * 


-10.11 




.6481*** 




i ' • 


1, d?4 ' 


2.52 • 


2.374 


-i2856 • 


.2052 


..64 


,70'l 


...11 ' 


\.332 


<^ .5A.95*** 


.WS2 
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